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This study examines the relationship of teachers' perceptions of the
severity of disciplinary measures and teachers' perceptions of parental
involvement, and the relationship to the problem of student absenteeism and
dropout.
The sample consisted of 120 teachers, grades 10-12. A questioimaire was
used to obtain data regarding teachers' perceptions of parental involvement.
Data were obtained from school records for suspensions, expulsions, dropout
rates and absenteeism.
Findings for this study were as follows:
1. There is no significant relationship between teachers' perceptions of the
severity of discipline and student absenteeism.
2. There is a significant relationship between teachers' perceptions of the
severity of discipline student and dropout rates.
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3. There is no significant relationship between teachers' perceptions of
parental involvement and student absenteeism.
4. There is no significant relationship between teachers' perceptions of
parental involvement and student dropout rates.
From these findings, the following recommendations were derived:
1. It is recommended that a similar study be conducted with students that
have dropped out, as the unit of analysis, to ascertain the reason for their
decision.
2. It is also recommended that schools consider the evidence offered by this
study and use its findings in planning drop out prevention programs and re¬
evaluate existing programs. Schools should take steps to reduce
absenteeism, which may lead to students dropping out.
3. It is also recommended that further studies of variables are needed to
determine what causes absenteeism. A study in this area may reveal
factors that could be analyzed in relation to absenteeism and conclusions
may be drawn to increase student average daily attendance.
4. It is recommended that a similar study be conducted with parents of
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This study concerns itself with the growing incidence of student
absenteeism in schools and the concomitant problem of dropouts. The purpose
described herein is to examine the relationship between teachers' perceptions of
the severity of disciplinary measures such as suspension and expulsion on
prolonged absenteeism and dropout. In addition, the study will determine if
teachers' perceptions of parental involvement in disciplinary measures affect
prolonged absenteeism and the dropout rate.
Policy-makers and school administrators must choose from various
disciplinary techniques. There is no single solution to student behavior.
Likewise, there is no single disciplinary technique that will solve the problem of
student misbehavior.
Schools often deal with misbehavior as it arises, usually through some form
of punishment. Suspension and expulsion are two methods of punishment. Both
may penalize students who need to be in school by providing them with an
unwarranted and costly holiday. Both methods take time from instruction and to
some students, if applied unfairly, increase tension in school (Lufler, 1979).
Wynne (1983) posits that research wiU never explain all the important
aspects of school discipline; studies only indicate the need for further research.
For the present, educators must use practical and moral considerations when
deciding the disciplinary method to use.
The system of discipline should be designed to operate as a self-controlling
mechanism that leads toward immediate or long range rewards. There are
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different views concerning how the system works. It can be referred to as a
mechanism that promotes fear, embarrassment and/or pain. On the other hand,
one could view it as a means of promoting self-control, social responsibility and
self esteem (Brodinsky, 1980).
School persoimel are watched closely when actions pertain to discipline.
Administrators are carefully observed to ensure that their practices conform to
constitutional requirements. Even with this scrutiny, the freedom of
administrators and teachers in disciplinary matters has been strengthened through
policies and court laws (Goss v. Lopez, 1975). Some educators see this decision
as impairing their freedom to apply appropriate discipline (Gushee, 1984).
Schools must survive in order to encourage the growth of a productive
society. The enforcement of rules, regulations and practices is necessary to carry
out this goal. It is the duty of educators to do all that is humanly possible to
employ school discipline as a means of promoting an atmosphere that is
conducive, supportive and constructive to the goals of the school (Sherraden,
1987).
The experiences that students have at school play a crucial role in
determining whether or not the student successfully completes his education.
Some students drop out because they fail to learn, but some others are "pushed
out" because the schools fail to teach (Morgan, 1984). Students who drop out
because of policies of suspension, expulsion or absenteeism view dropping out as
a positive step. They leave to seek a job or they leave in order to escape from a
no-win situation. On the other hand, negative results occur and expectations do
not materialize. Hahn (1987) reviewed reasons for students dropping out and
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listed the following as significant ones: (a) poor academic performance; (b)
alienation from friends; (c) hatred for school; (d) marriage and/or pregnancy.
Regardless of the reasons for students dropping out, it is a problem that affects
more than the student. Dropping out also affects the community to which the
student will return and the school charged with educating him.
The cry for excellence in education in the 1980s, coupled with high test
scores and increased requirements for graduation, could be reforms which
contribute to more students dropping out of school. Not only is there a problem,
but a solution is urgently needed. There are no simple answers to this persistent
problem. It is the responsibility of the educational system to use a multiplicity of
approaches and imagination to prevent this problem. Concern about the dropout
issue has troubled many people, groups and agencies associated with education as
well as those that are not. The problem of dropouts that faces society is in
knowing what to do and doing it (Mann, 1985).
Morgan (1984) found that students dropped out because of school related,
work related, and family related problems. Students who exceeded the age limit
for compulsory attendance simply quit. He found that 51% quit for school
reasons, 21% quit for employment reasons, 5% quit for family reasons, and 23%
quit for other reasons.
Identifying who drops out and why will have a decisive effect on schooling
in the future. Educators and those making policies will need to establish a
concise definition of drop outs in order to service the needs of the drop outs more
effectively. This problem, if it is to be cured, cannot be the sole responsibility of
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the schools. Family, community, schools and policymakers will have to work
together (Rumberger, 1983).
The dropout rate has increased more now than during earlier years. In the
1950s, the dropout rate fell below 50% of school enrollment, while in the 1960s, it
was lower. Since then, it has been rising. In California, in 1967, the dropout rate
was 12%; in 1972, it was 20%; and in 1976, it was 22% (C. Camp Assembly Office
of Research, May 1980). Those interested in the advancement of students must
determine the reasons for students dropping out and seek a solution.
In order to reach the dropouts and give them a reason for staying in
school, the curriculum must focus a little less on high test scores. Educators must
come to the realization that it is not necessarily the subject matter that
encourages students to remain in school, but the spirit in which the work is done.
Boms and Carpenter (1984), Esstrom, Goetz, Pollack and Rock (1986), and
Whelage and Rutter (1986), found that when achievement in school is measured
only by high test scores and the retention rate, there is a positive correlation
between the aforementioned factors and the dropout rate. Jordan (1984) found
that students who dropped out expressed a concern for increased flexibility within
the school system. To further support this view are Bachman, Green and
Wirtanen (1971), who found that factors of absenteeism and school discipline
problems are related to students dropping out.
Realizing that many factors cause students to drop out of school, this study




Purpose of the Study
The purpose of the study is to ascertain whether disciplinary policies aid in
making schools conducive to learning cause students to drop out of school and
cause an increase in absenteeism. This study addresses the serious issue of
dropouts and absenteeism. It is a problem that has awakened the consciousness
level of educators and policymakers. It is this awareness that has generated
interest in the dropout issue.
This study examines teachers' perceptions of the severity of discipline and
teachers' perceptions of parental involvement, and the relationship to the





Predictions at an early age should be one focus of education. It is a widely
held belief that the primary source through which one attains success is through
education. The death of the relationship between success, opportunity and
education is the high school dropout. Dropping out of school causes an individual
social problems. The drop out has discontinued his education. Because of this,
he experiences higher unemployment and lower earnings and, in some cases,
becomes a ward of the state requiring assistance or often engages in crime
(Sherraden, 1987).
Discipline is a crucial issue in America's public schools. It is often cited as
the worst problem in the classroom. Disciplinary measures are taken when
students misbehave. These measures can help prevent and control behavior
problems by coordinating the school's disciplinary procedures and by informing
students of what types of behavior are expected of them and what is forbidden
(Gushee, 1984). With this fact established, it may insure that the learning
environment is not inhibited. Discipline for behavior varies due to the severity of
the misbehavior. The Atlanta schools have five types of major disciplinary
measmes: (1) in-school suspension; (2) emergency suspension; (3) short-term
suspension; (4) long-term suspension; and (5) expulsion. In-school suspension
excludes the student from class environment for one to five days. Emergency
suspension excludes students from school for no longer than five days. Short-term
suspension is the exclusion of the student from school for not longer than nine
days. Long-term suspension is the exclusion of the student from school for ten
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days, not to exceed twenty days. Expulsion is the removal of a student from
school for the school semester, or year, or permanently (Atlanta Public School
Manual, 1983).
Suspension/Explosion
Students out of school is a problem. The problem educators and
administrators face in attempting to decrease absenteeism of secondary school
students are of the utmost importance. Absenteeism and school practices such as
suspensions and expulsions further exclude students and contribute to their
making the decision to drop out. Hahn (1987) reported that many potential
dropouts dislike school because they have been suspended. In addition, he
reported that at least 25% of dropouts were suspended before dropping out, and
20% were labeled by teachers as "behavior problems." Schools, by themselves,
caimot assure that all students will participate, but they must find solutions to
entice the student to want to engage in the educational process. When a
significant number of students have unexcused absences, have been suspended, or
dropped out, something has broken down in the mechanics of school that make it
work. Monitoring conditions, analyzing what is taking place, and instituting
appropriate interventions in the school can act as deterrents to students dropping
out.
Most schools authorize suspension and/or expulsion for severe
misbehavior. Some schools use suspension as the sole penalty for the problem.
The tragedy here lies in the fact that the public system is or should be about the
education of students. The suspension or expulsion of a student from school
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denies him/her the potentially valuable experiences available at school. Isolation
from school can place the student on the streets with no direction and supervision.
The possibilities here for crime and delinquency are numerous. In essence, the
temporary removal of students from school presents two concerns: (1) it does not
totally solve the problem of misbehavior; and (2) misuse of the measure could
worsen disciplinary problems (Mizell, 1978).
Suspension or expulsion in some cases causes failure. If students arrive at
school with a defeated attitude, the desire to achieve is often limited. Suspension
or expulsion only reinforces the attitude of being a loser (Williams, 1985). If the
student maintains this attitude, he will eventually become a dropout statistic. This
self-defeating attitude may be averted if school policies are made in terms that
students understand. In addition, if policies are worded in positive terms, rather
than negative terms, students may be more apt to abide by the policies (Whelage,
1986).
With the controversy concerning suspension/expulsion, one might question
the rationale of using such measures. They give birth to a considerable number of
debates. This is evident in the many court cases that have been decided (Goss v.
Lopez, 1975; Wood v. Strickland, 1979; Baker v. Owen, 1975). For proponents in
favor of reform in disciplinary measures, these decisions were applauded. On the
other hand, there are those who feel that the schools do deny students their rights.
Neille (1978) and Williams (1985) posit the idea that temporary removal of
students not only fails to solve the problem of student misbehavior, but the
arbitrary use of such removal could worsen school disciplinary problems and thus
create an opposite effect. Clendening (1980) reports that suspensions that have
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been used haphazardly with minority students make them hate school because
they feel suspension is used unfairlywith them.
The rate of suspensions seems to change depending on the length of time a
student remains in school. More senior high than junior high students are
suspended or expelled. It is probable that many students who have been
suspended or expelled may have dropped out before reaching high school (Rubik,
1975).
Disciplinary measures such as suspensions and expulsions, if used unwisely,
cause a number of students to become dependent on state and local assistance.
Furthermore, they must face the reality of not having job skills for employment.
Rubik (1975) points out that suspension interferes with later opportunities for
higher education and improvement.
Retention
Retention causes some students to be absent from school. This makes
students older, larger, and more mature than classmates. The decision that
teachers and parents make is a crucial one; one that may affect the rest of a
student's academic life. It is at this point that a student becomes a potential
dropout (McAfee, 1981).
Retention has been practiced in the schools as early as the 19th century.
Schools consisted of one room and students remained in the same grade until
mastery of the subject was achieved. During this time, there was no need for
"social promotion," which is practiced in some schools today. Not until the 1930s
was the value ofmastering a subject questioned. The threat to one's psycho-social
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development was not worth the loss as compared to the academic success that was
gained. Social promotion, promotion based on age, became the common
practice. The demand for educational accountability and academic decline has
caused concern for reevaluation (Gregg, 1976).
During this century, the retention rate has shown an increase. Retention
rates vary from state to state. Rose, et al. (Rose, Midway, Cantrell and Marcus,
1983) found in 13 states, retention rate averages ranged from 2.6% to 8.9%, with
the highest rates in primary grades, usually at the first grade level.
Retention is a concern of educators and others. With the trends moving
toward competency in education, and with provisions in Georgia's Quality Basic
Education Act, retention rates may increase. In one year in the Atlanta Public
Schools, the retention rate increased (Rose et al., 1983). In Pinellas County,
Florida, Elligett and Thomas (1983) found that its rate increased two to three
times after initiating a policy based on achievement test scores. In Greenville
County, Virginia, where the school district adheres strictly to a competency based
promotion policy, 23% of the students were retained in their first year of high
school (Owen and Ranick, 1977).
The practice of retention is being questioned because of the potential
harm it causes to the student's social development (Gregg, 1976). If a student is
retained, everyone knows. Regardless of whether or not the retention helps the
students to reach the expected level of achievement, all of his peers know that he
was retained. This creates a negative attitude within the student which may result
in under-achievement and/or failure.
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Many dropouts have been retained in primary grades at least once. Some
have been retained in eighth or ninth grade. From that point on, the student
often experiences feelings of inferiority which could cause the student to quit
school because of frustration. Haddad (1979) found several studies that link
retention to dropping out.
Retention reinforces a negative concept of self. Because of this, a student
is less likely to put forth any extra effort to succeed. Godfrey (1972) found that
repeating students had poor seif concepts and blamed external forces as the cause
of their failure.
A student who has been retained is labeled throughout his/her school
years. It matters not what the student's particular difficulty, educators will
attribute it to the fact that he was retained. Retaining students should be based
solely on an individual basis. Educators should consider whether or not retention
will be beneficial or non-beneficial to the students (McAfee, 1981). One must
question if retention really helps students in the long term or whether it does
more harm and encourage students to drop out?
Those who favor the use of retention do so for two major reasons; to
remedy inadequate academic progress and to aid in the development of students
who are judged to be emotionally immature (Gregg, 1976). Unless the program
changes dramatically, the individual will remain in the same grade and hear
repeated lessons. School policies must be examined for the negative effect on the
dropout phenomenon.
In order for a student to be promoted to the next level, certain criteria
must be achieved. Goals are set in order to satisfy accountability demands of
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educational institutions. Programs have been set up in order to obtain data on
students as to their ability to achieve certain skills and competencies before
moving to the next grade level. Various efforts have been made to address
problems of students' achievement and the measure of achievement that cause
students to fail. Educators are examining factors oustide of school that may affect
student achievement. If this is successful, the trends of students dropping out may
change and the probability ofmore students graduating may increase.
After goals are set, objectives are identified which involve skills that
students must acquire before going to the next level. Most often, skills are to be
mastered before attempting more sophisticated skills. In the Atlanta Public
School System, at grade one, a student must master 24 minimum reading skills
and successfully master the basal reader before moving to the next level. After
completion of the basal reader, the student attempts the 22 skills in grade two.
Promotion from the third to fourth grade is predicated on acceptable
performance on the Georgia Criterion Reference Tests (CRT) (Atlanta Public
Schools Operations Manual, 1983).
Setting goals and objectives should not be the only criterion for student
promotion. An individual's development should be taken into consideration.
Using different methods to meet the individual needs of the student may be a
means of decreasing retention (McAfee, 1981).
The question still remains, how does retention affect the individual?
Additionally, is retention a cause for students dropping out of school? One
general conclusion about the effects of grade retention relative to grade
promotion is clearly warranted by all the results taken as a whole: there is no
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reliable body of evidence to indicate that retention is more beneficial than grade
promotion of students with serious academic or adjustment differences (Gregg,
1976). Based on this statement, it would seem that educators using this principle
do so without valid evidence of benefits to students.
Parental Involvement
The attitude of parents is of paramount importance to the achievement of
students. Often-times, students fail to achieve due to the lack of parental concern
for their academic achievement and behavior, encouragement or motivation.
Children often try to succeed in order to please their parents. Yet, in most cases,
parents do not have positive attitudes about education, nor do the parents of the
potential dropout stress the importance of obtaining an education through the
school system. Schreiber (1964) found that most parents do not view the failure
of completing a high school education as a problem in the world of work. After a
while, the student builds a negative attitude towards school. He is angry with
parents because they didn't provide the foundation for a positive attitude toward
education. He is angry in school and this anger is directed toward school
personnel because he is not achieving. With no one to push toward advancement,
the student develops an attitude of indifference. His behavior may decline no
matter what other variables are at work.
The nuclear family is of critical importance when considering the dropout
problem. The dropout is the product, generally speaking, of an inadequate family
(Beck and Muia, 1980). The apathy toward education from parents compounds
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the problem of students achieving in school. When a student is a product of such
a home, the desire toward academic success is not encouraged.
Parents must accept the responsibility for emphasizing to their children the
necessity of achievement through education. Their positive involvement in
school, its disciplinary matters, and its activities may open the minds of their
children and create an attitude that "formal" education is important. In addition,
parental involvement may promote a desire in students to remain in school until
graduation (Hahn, 1987).
Parents who make excuses for students when they are absent or permissive
parents who allow adolescents too much freedom only serve to magnify the
problem. Often, students are truant with such excuses as illness, missing the bus,
or oversleeping. When parents are notified, they often offer a reason for the
absence. Little and Rock (1983) found that parents who were over-indulgent and
over-protective often had truant children. Parental involvement may be a
deterrent to excessive absences and students wanting to drop out. This
involvement may have a significant impact if parents are involved in the initial
setting of disciplinary policies. Suprinal (1979) found that students wanted to
know that parents care.
Absenteeism
School attendance is important for education and beneficial to students.
Any absence, for whatever reason, can be a problem. This is a concern of most
educators. Reasons vary for absences. Malbon and Muttel (1982) noted absences
averaging four to five percent annually were because of illness, two percent
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annually were due to the weather or lack of transportation, and the remaining ten
to fifteen percent were a result of personal choice. Students miss the
opportunities offered by the school. Missing school causes failure of students to
acquire the necessary skills needed for adult living. Absenteeism causes the
student to become a problem in the community. Truancy may become a problem.
Students out of school may lead to crime. Morris (1972) found that when truant
students were returned, or reported to school officials, crime decreased.
Disciplinary measures differ in each school system regarding absenteeism.
In Lamar County, Georgia, 10 unexcused absences result in loss of class credit
(Lamar County School Absence Policy, 1985). Sumter County School District, in
South Carolina, states in its Student Handbook that for each class cut, a one day
suspension is given and continued cutting will result in expulsion. Any unexcused
absence warrants parental notification (Birman, 1979).
Students living in poverty are often absent from school due to the lack of
health care, and in some cases, the lack of minimum comforts. The
embarrassment caused by their condition manifests itself in poor performance at
school. Joseph Wholey (1969) found that in low income families with chronic
health problems, only an estimated 40% are receiving treatment. These children
lose more days in school due to poor health than other children at a ratio of 5.5
days per year, with families of incomes less than $5,000, compared to 4.8 days per
year in families with incomes of more than $5,000. According to Birman (1979)
students related absence to failure. Academic failure and retention are common
causes of absenteeism. If failure confronts students, this experience will cause
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them to stay away from school. Personal problems can reduce the ranking of
school on students' priority scale.
Absenteeism may be due to suspension or expulsion. Student behavior
may cause exclusion from school. It is ironic that schools practice
suspension/expulsion when attendance is the focus of education. Of course, the
other side of this argument is that no learning can take place if there are
disruptive students who are interrupting the learning process of others.
Quite a bit of blame of absenteeism is being placed on social factors. This
is just not the case totally. Professionals have a major role in the process. Many
teachers neither have the expertise nor the interest in constant absentees, but they
must take responsibility. Reid (1985) suggests that teachers and schools can be
blamed for student absenteeism as well as home and parents. Their school load is
too heavy as it is, and when students are absent the responsibility is lightened.
Teachers-being only human-are not too upset when they see a class of 30
students rather than 40 (Reid, 1985). If a student is from an unstable home, he is
more apt to be absent. Green (1963) found that attendance is dependent on a
number of factors, among which is the economic condition of the home. If the
student is from a poverty situation he/she may not have what the other students
have which makes them feel worthless. Rather than face the situation,
absenteeism seems to be the solution.
Reid (1985) found four trends when interviewing persistent absentees: (1)
the absentees blame school rather than themselves or families; (2) they excuse
treatment that they receive from home, but do not want to make allowances for
treatment from teachers; (3) there were significant differences between pupils'
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initial and later reasons for missing school; and (4) there were multiple reasons
for missing school. Whether it is coping skills or academic skills, failure or
frustration may increase student absenteeism. Reid further found that dropout is
a major concern nationwide and absenteeism is the beginning of students
dropping out. The problem of absenteeism he noted, has been increasing and is
being viewed as one of the most prevailing problems for students.
Absenteeism is a major problem perplexing society today. Once students
are out of school they do not know what to do. Absenteeism causes other
difficulties. Parents may be legally charged if they fail to send their children to
school. Students suffer because they get further and further behind in school,
which in turn, could have a tremendous effect on their adult lives. The
educational system suffers because society looks at the school for failing the
student (Brimm, 1978).
All of the blame cannot be placed soley on parents and the environment,
teachers must also take responsibility. Yet, teachers have come to look forward
to absenteeism as fewer students, fewer behavioral problems, and less work.
The rate of absenteeism is a concern among all sectors, family,
administrators and the community. Whatever the reason, the problem of
absenteeism remains: students are out of school.
All administrators should be concerned about the number of absences
during the school year. Concern should be focused on explanations of
absenteeism and strategies to lessen the number of students being absent. Kanet
(1983) developed a Student Attendance Review Committee at Westfield High
School, New Jersey, and Reynolds (1977) developed a buddy system in a junior
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high school in Denver to reduce absenteeism. Each school used subjects
monitoring other students as a method of absenteeism reduction. Both schools
noted significant improvements. Administrators as well as school staff must be
aware of the factors that may increase absenteeism. If disciplinary measures are
causing increased absenteeism, alternative measures must be developed. This is a
matter that must involve more than the school; the community must also be
concerned and involved.
Students who are habitually absent may easily terminate their "formal"
education. Sentille (1980) believes that as a student misses classes, school work
suffers, and a new problem is added to the students' existing problems. The more
classes missed, the more the student falls behind, the harder it becomes to return
to class.
The success of the educational process is predicated on the presence of
students in school. Success is dependent upon continuity of instruction, class
participation, and well planned instructional activities under the guidance of a
competent instructor (Higner, 1987).
Attendance records can become a problem. In some cases, the accuracy of
records are questioned. In some classes, teachers call roll, while in others, they
scan the classroom. Some teachers allow students to take roll, and pre-arranged
absences may not be recorded. DeJung and Duckworth (1985) found that true
absence rates may well be much higher than the official school records indicate.
They also hold the position that frequent absences of pupils from regular
classroom learning experiences disrupt the continuity of the instructional process.
The benefit of regular classroom instruction is lost and cannot be entirely
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regained, even by extra after-school instruction. Consequently, many pupils who
miss school frequently experience great difficulty in achieving the maximum
benefits of schooling. Many pupils in these circumstances are able to achieve only
mediocre success in their academic programs.
Table 1, which follows, presents the daily attendance and enrollment for




Enrollment and Daily Attendance bv Grades
Year Grade Enrollment Daily Attendance
1983-84 10 5530 4670
11 4783 4337
12 4711 4200
1984-85 10 5153 4422
11 4783 4337
12 4296 4200
1985-86 10 5210 4670
11 4507 3744
12 4066 3487
1986-87 10 5100 4159
11 4568 3762
12 4024 3416
(Statistical Report, 1983,1984,1985, and 1986, School District, Atltinta)
Absenteeism is a major concern and solutions must be developed and





Socio-economic status is one of the factors that has been placed at the top
of the list of many factors affecting students dropping out. Rumberger (1983)
found that dropout rates are higher for students from families of low socio¬
economic status. He also found that educational and occupational attainments of
parents, low income, and single parent homes contributed to students dropping
out.
As found by Wehlage and Rutter (1986), four studies confirmed that a
family background characterized by low socio-economic status is associated with
dropping out. Combs and Cooley (1986) found that socio-economic status was an
important predictor of dropouts.
If socio-economic background is in conflict with keeping students in
school, then social policies of schools need to be reevaluated to overcome
conflict. A study conducted by Cervantes (1965) indicates that as one descends
the socio-economic ladder, the incidence of dropouts increases. In the upper
classes, two percent drop out, in the lower class 50% quit school. This high drop¬
out rate, according to Cervantes, is due to cultural differences, including the
disparity of ideals and attitudes. This disparity causes conflict between students,
teachers, and school. The conflict brings out a sense of worthlessness which
eventually leads to failure.
Dropouts/Factors
Dropouts charge their decision to leave school to school experiences.
Some dropped out because they failed to study, suspension and expulsion made
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them feel rejected, teachers didn't care about them, and they felt that the
curriculum was irrelevant (Williams, 1985). The effectiveness of schools requires
constant attention. What happens everyday in the classroom in elementary,
middle and high schools is a predictor of the future of students.
The dropout issue is not only an educational one; it is an issue that
demands attention as a legal, social and political concern. It is a result of school
failure, a problem that needs to be corrected by readjusting the curriculum,
readjusting teacher attitudes toward students, and a total change in the school
atmosphere to one where students feel that they are cared about (Rumberger,
1983).
The dropout has certain common characteristics which are as follows: (1)
the student has reached age 16; (2) the student has been retained at least once;
(3) the student's academic achievement is usually low; and (4) the student has a
history of behavior problems and is more often a boy (Green, 1963). It is this
image that the system should take note of when using disciplinary measures or
setting up a class curriculum.
In 1985-86, in the Atlanta Public Schools, from a total of 201 tenth grade
boys, age 16, 100 of them dropped out. Table 2 presents data for the Atlanta
Public Schools, the enrollment and the number of dropouts (Statistical Reports,




Enrollment vs Dropouts for Atlanta Public Schools. 1983-1986.
Year Male Female Enrollment Dropouts
1983-84 53.6 46.4 24,424 1,262
1984-85 54.7 45.3 23,858 974
1985-86 53.2 46.8 22,876 1,039
1986-87 55.1 44.9 22,269 1,039
Dropping out is the final stage of unhappiness experienced in school.
Though students realize that the schools hold the credentials that they need to
unlock doors, the frustration and disappointment that they feel in school are
greater than the disadvantages of dropping out. Whether students drop out or are
pushed out there is interchange between the two. The system must be able to
provide necessary plans to avert dissatisfaction of students. Unfortunately, there
is no place for the dropout. Society does not want him; he has no skills for
employment, and communities look at him as a potential trouble-maker. In the
long term, dropouts will lose more than they gain. There are those that survive
but the masses who dropout are lost (Ekstrom, et al., 1986).
Dropping out is not the problem of one particular ethnic group, nor is it an
even breakdown when exploring the statistics. Among 20 to 24 year olds, the
dropout proportion for Hispanics is 40.8%, for Blacks, 23.3%, and for Whites,
14.6% (National Center for Educational Statistics, 1986).
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One could offer explanations for the problems of the dropout. One such
explanation is that of youth labor. Youth labor was expected in order to
strengthen the economy during the pre-industrial years. Almost every person was
involved in some facet of work, and agriculture and household labor was in
demand. Instead of young people working in the fields near homes, factories
began to draw their attention. Even with the demand for youth labor in the
industrial age, lay-offs became prevalent. Immigration and the rise of machinery
kept young people from working. In this decade, youth labor declined and the
educational system has become more important. Since labor declined, demands
on schools have increased. The dropout does not view school as a means of entry
into the work force. Since they do not view school as an opportunity to secure
gainful employment, the number of graduates has declined. As a result, young
people are simply opting out of an educational process that provides uncertain
returns (Fine, 1986).
The potential dropout must be recognized while in elementary school.
Habits, moods, attitudes, behavior, social and intellectual development are
nurtured at this stage. Student progress should be monitored, so as to ascertain
whether the student is a potential dropout. If the potential is there, intervention
should be swift. The dropout often has weak or non-existent family ties. In most
cases, such individuals do not have a father figure, show little or no interest in
extracurricular activities, and does not communicate within the family structure if,
indeed, said structure exists at all. The lack of security in the home usually leads
to a lack of self confidence and unhappiness. Cervantes (1965) found that there is
not one person in the home in whom they can confide, with whom they enjoy
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spending time during leisure hours, and who they feel understands and accepts
them.
When students are out of school they want to belong. They become a part
of a social ring alienated from the school atmosphere. Those students who fail to
remain in school begin to associate with other dropouts. The dropout feels safe
and unthreatened in his association with those of a similar condition. Peer
influence is an added pressure on the student teetering between remaining in
school or leaving. The negative pressure is often too great and the student
eventually gives up and drops out (Fine, 1986).
In the Alabama Boys Industrial School, Birmingham, Alabama, most of
the boys are declared as delinquent at ages 12, 13 and 14. There is a lag in
achievement and the average IQ is 78. As indicated by the superintendent of
schools, the boys had educational problems before they became delinquents (Bell,
1976). These boys were just leaving the elementary level of their education; yet,
their problems were unaddressed.
The superintendent of the Alabama Training School for Girls attributes
the problem of severe educational retardation, beginning in the first grade, to
poor educational preparation at the pre-school level. He maintains that these
students never achieved the basic reading skills. As first grade students, this lack
of achievement push girls farther behind and they eventually become delinquents
(Bell, 1976).
With the dropout problem being a crucial one, it would be advantageous
for the school to address its instructional program. Most high school instructional
programs are designed to address the needs of those students going to college. It
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is assumed that the majority of students have this goal in mind, when in reality
more students look at high school graduation as the apex of academic
achievement (Sherraden, 1987). Rather than concentrate so heavily on other
college bound students, attention should be given to those who will not go beyond
high school. The college bound student is already motivated, but the "at risk"
student needs additional encouragement.
When one looks at the goal of the educational system, which is to prepare
youth to become productive citizens, those that drop out are often ill prepared to
assume the many roles and responsibilities that are needed. Garibaldi (1988)
found in 1973, the median income of black males 20-24 years old was $10,369. In
1984, the income was $5,768 -- a drop of 44 percent. There was little
improvement in productivity since the dropout did not possess any of the skills
necessary to obtain a job that offered more than menial pay.
Hicks (1969) found that dropouts have sequenced modes of behavior
before formally dropping out of school. The potential dropout loses interest in
his work which leads to low grades. As a result of this, the dropout begins to skip
class, becoming a truant. Disruptive behavior persists for which the dropout is
suspended or expelled. Missing school may result in the dropout being retained,
thereby getting further and further behind in school. Frustration, unhappiness,
and lack of motivation all result in students dropping out of school.
Students are often made to sit in a class where they feel stupid, or not
worth listening to. Some students resent this attitude from teachers and some
who already feel dejected believe it. Dropping out for these students is an escape
from a no-win situation. They leave because they feel that there is no other
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alternative. Those that stay despite being made to feel that their presence is a
burden, usually have problems of misbehavior. It is at this point that the system
should act, as this could be a warning signal or a cry for help (Elligett & Tocco,
1983).
Barber and McClellan (1987) found that students drop out in the months
of February and March or in the summer following tenth grade. Reports
characterized several types of dropouts. The "classic dropouts" are students who
have poor attitudes toward school. The "work-oriented dropout" considers
employment a higher priority than school. The "intellectual elites" see school as
irrelevant. "Family supporters" are expected, by parents, to help the family
economically. The "cultural isolates" feel that school is not the place for them
because of social distance from students (Barber and McClellan, 1987).
The dropout problem does not begin with students in high school, it begins
at the elementary school level. Adjustment problems at this level may lead to
delinquent problems as these learners enter high school. The part the
educational system should play is based according to the preceived urgency of the
situation and the urgency in modifying the program (Whelage, 1986). If the
curriculum is working against and above the capabilties of students, this may
produce alienation. Students are alienated from friends, school, and the society
from which they come.
Compulsory student enrollment in school is nothing new. States as early as
1885 had laws requiring students to enroll and attend school. Laws require
students to remain as long as they are of compulsory age. The state of Georgia
requires that all students from age seven to sixteen be enrolled in and attend
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school. Anytime students are out of school, there is a problem which needs to be
addressed. It is not always the problem of the student; it may also be a problem
of the school and policy-makers. The most fruitful approach would be to examine
existing policies to determine if they are responsive to the needs of students
(Birman, 1979).
Dropping out may solve some problems that students encounter in school,
but it also opens doors to other problems. Whatever caused the student to quit
school may be the very reason that causes him to lose his job or causes him to be
denied promotions. When one is consistently denied promotion, one's salary
becomes stagnant. A dropout's earning is usually less than that of a graduate
(Gushee, 1984).
Crawford (1986) found that dropping out marks the final stages of a history
of school failures. Factors such as the education of parents and non-participation
in pre-school programs make students "at risk" before entering school. He found
that as they progressed, "at risk" variables such as lack of parental support, poor
self image and suspension from school set a pattern of failure resulting in the
student dropping out.
According to Cervantes (1965), the dropout feels that he does not belong
because he has been retained and his verbal and social communication aptitudes
seem truncated. This means, according to Maslow's hierarcy of needs, an
important aspect of his development has not been met.
Early identification seems to be the key to begin dealing with the subject of
dropouts. If students are recognized early in their formal education, chances of
graduating would be increased. Elder and Fox (1980) found the potential dropout
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can be identified as early as the sixth grade. Indicators of a potential dropout are
poor grades, poor attendance, lack of involvement in school activities, and family
history.
Discipline
Due to the many legal ramifications, discipline policies cannot be made
haphazardly. There are many models and techniques to choose from (Crawford,
1986). Therefore, disciplinary policymakers must base their decisions on
community values and use their best judgment for students' benefits.
Policies are made to inform the populous of what is and what is not
expected of them. So it is with school discipline policies. They are devised to
inform students of what behaviors are expected and which behaviors are not
accepted. By having set policies, arbitrary punishment can be eliminated and
schools' climates improved.
There are limitations to any policy. Its effectiveness is determined by the
manner in which it is carried out. It is dependent upon students' and teachers'
perceptions of fair play; students will question whether or not they have been
treated fairly, and they will question the curriculum's relevance. All these
concerns must be noted when writing policies (Brodinsky, 1980).




Informing the reading of a school board's policy. Publicizing the
philosophy thereby increasing the chance that students will willingly
comply with that policy, ensuring that school personnel will uniformly
enforce, and ensuring that parents will support the school's discipline
procedures.
Placing responsibility for policy enforcement. This step ensures
that discipline will not be neglected through buckpassing and helps
assure parents that the policy is indeed being enforced.
Specifying offenses and fixing their seriousness. Defining and
differentiating misbehavior promotes fair and consistent enforcement
(p. 16).
With these functions defined policy-makers and policy-followers are given definite
guidelines by which to proceed.
The school society deals with discipline problems as they arise. Often
discipline is resolved through punishment. During the decade of the 1960s and
1970s, court decisions limited punishing power of the educational system. Those
who must deal with disruptive behavior feel that the courts have decreased their
control and have made many fearful of law suits. One controversial case that
establishes due process was the Goss v. Lopez (1975) case concerning student
suspension. The courts enter only when students' rights have been clearly
violated. As discipline is administered, a degree of consciousness must be
applied.
Students are influenced largely by the way they perceive teachers to be.
Do teachers have personal contact with students? Do they seem interested in
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students? These concerns influence students being suspended. If teachers and
students would develop an open relationship where communication is welcomed,
misbehavior may decrease (Gushee, 1984).
From the literature review, it is apparent that there are several factors
related to students dropping out and student absenteeism: socio-economic status,
disciplinary measures, severity of disciplinary measures, and parental
involvement. The gap results from the lack of research conducted concerning
teachers' perceptions of the severity of disciplinary measures and teachers'
perceptions of parental involvement in disciplinary measures, and the relationship
to absenteeism and dropouts. This study will fill this gap and add to the body of





The literature review revealed the excessive use of suspension and
expulsion as disciplinary measures. These measures conflict with the goals of
education. Exclusionary measures as these retard the advancement of a student
and cause him to feel like a failure. Parental attitude has been cited as a concern
that encourages students to drop out. Negativism in parents generate negative
attitudes in children toward school. This may cause the student to develop
attitudes of hatred toward school, resentment toward fellow students, and hostility
toward parents.
Absenteeism was found to be the result of earlier failures. Students who
may have failed a grade or have been removed from school use absenteeism as an
act of self-defense. Students are embarrassed to be the largest and oldest in a
class, and separation from friends causes them to be absent from school. The
literature cited factors such as socio-economic status and retention as causes
leading to students dropping out of school before graduation.
This study looks at prolonged absenteeism and dropouts as problems that
may be related to the severity of the punishment used in terms of suspension and
expulsion. The basic assumption of this study is the more severe the discipline the
higher the rate of prolonged absenteeism and the higher the dropout rate.
The study further assumes that the level of parental involvement in making
discipUnary policies and in responding to disciplinary problems may also relate to
the dropout rate in the school; that is, the greater the parental involvement, the
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less the dropout rate; the less the parental involvement, the greater the dropout
rate.
The following variables have been selected for this study:
Independent Dependent
Teachers'perception of the Prolonged Absenteeism




Teachers' perception of parental
involvement
Dennition ofVariables
1. Dropout - any student who ceases to attend school for any reason, except
death, before graduation (as recorded by school records for the 1986-87
school year),
2. Absenteeism - failure to be in attendance upon one's formal, scheduled
school day (responsibilities as defined by the Atlanta Public Schools
Manual, 1983).
3. Prolonged Absenteeism - any Student with ten or more days absent per
semester from school (as measured by school records for the 1986-87
school year).
4. Teachers' Perceptions of the Severity of Disciplinary Measures - perceptions of
teachers as to the rigor of disciplinary measures on student behavior (as
measured from the questionnaire).
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5. Suspension - (out of school) exclusion of a student from school environment
for a period of ten days or longer (as recorded on school records for the
1986-87 school year).
6. Suspension - (in school) exclusion of a student from class and social
environment but present in school, not to exceed five days (as recorded on
school records for the 1986-87 school year).
7. Expulsion - exclusion of a student from school environment for one semester
or one year (as recorded on school records for the 1986-87 school year).
8. Teachers' perception of parental involvement - extent to which parents are
involved in making disciplinary policies in school and in responding to
disciplinary problems (as measured from the questionnaire).
Theoretical Relationship
The severity of disciplinary measures can be related to absenteeism and
dropout. The variables outlined in the model represent the relationships
investigated in the study. The literature suggests various factors that serve as
catalysts for students dropping out.
When students are suspended it causes them to lose valuable instruction in
academic areas. This causes smdents to get further behind in class work which
may result in failure. Students suspended out of school and denied the privilege
of social contact with peers during the school day often become resentful toward
school. These students are often unsupervised, and with the combination of a
negative attitude toward school and frustration because of class work missed,
smdents choose to be absent from school. These absences increase to a point that
students may not gain credit for the semester or the year. As a result, the student
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is retained, which brings about additional problems. The student is retained,
friends have been promoted, he is the oldest in the class; all of these factors
generate a negative attitude. Retention is a practice that causes negative results.
Students face embarrassment, and they are bored, and rejected. There is an
existing attitude of failure, and often times, this attitude is magnified by the
insensitivity of teachers and ridicule of students. To escape, students are absent
from school excessively. Excessive absences promote different concerns: loss of
credit, loss of instruction, and other negative results. To remove himself from this
situation, the student drops out of school.
Expulsion is a more severe type of disciplinary measure. With this
measure, the student is not only ten or five days out of school, but he is a semester
or one year behind in his class. During the expulsion, the student is usually
unsupervised. Chances are that the student will associate with students who may
be dropouts. His chance of getting a job is scarce due to his limited skills. If he
does gain employment, work takes precedence over returning to school. As a
result, the student drops out of school in favor ofmaintaining his job employment.
Parental involvement is a necessary entity in encouraging students to
remain in school. If parents are aware and have a voice in the disciplinary
matters in school, the probability of students remaining in school may increase.
This involvement provides an opportunity for parent, child, and school to interact.
This factor alone may contribute to the reduction of student absenteeism, which
in turn reduces the rate of dropouts. Parental interest is a vital factor in
promoting success in students. Students who feel that parents are concerned tend
to work harder to please. Students gain a sense of pride in knowing that parents
Teachers' Perceptions
36
are involved with what they are active in. When students realize that parents are
aware of disciplinary measures used in schools, the tendency of students to exhibit
acceptable behavior and adhere to regulations increases.
Hypotheses
In order to investigate the relationship between teachers' perceptions of
the severity of disciplinary measures (suspension, expulsion) and, parental
involvement and, prolonged absenteeism and dropout, the following hypotheses
are generated.
There is no significant relationship between teachers' perceptions of the
severity of disciplinary measures and the level of prolonged student
absenteeism.
There is no significant relationship between teachers' perceptions of the
severity of disciplinary measures and student dropout rates.
There is no significant relationship between teachers' perceptions of
parental involvement and the level of prolonged student absenteeism.
There is no significant relationship between teachers' perceptions of
parental involvement and student dropout rates.
The study also answered the following questions:
A. Does a higher frequency of suspension relate to higher dropout rates?
B. Does a higher frequency of expulsion relate to higher dropout rates?










This study was developed out of the researcher's desire to investigate
teachers' perceptions of the severity of disciplinary measures and teachers'
perceptions of parental involvement and the relationship of these perceptions to
student absenteeism and dropout rates.
Information gathered in this study will be beneficial to the researcher in
that it will enable the researcher to address the concerns of students and parents.
This study may reveal data that will possibly encourage administrators when
making disciplinary policy to avoid those policy measures that would increase
prolonged absenteeism and the dropout and develop alternative measures.
Population and Sample
From sk schools in the Atlanta area, 120 teachers, 20 teachers from each
school, served as a judgmental sample to participate in the study. The principals
from each of the six schools selected the 20 teachers who participated in the
study. All participants were stratified according to grades 10 through 12. (Table
3 describes the sample used in the study.) The participants were employed in the
Atlanta Public Schools during the 1988-89 school year. These participants
provided data on teachers' perceptions of the severity of disciplinary measures


















10 44 1- 15 15 22 85
11 42 1-5 25
12 34 6-10 35
10 or more 45
The principals of each school provided data from school records for
enrollment, dropout rates, absenteeism, expulsions and suspensions as recorded
on school records. These data apply to 7,622 students during the 1986-87 school
year.
Instrument
Data were obtained from teachers on their perceptions of the severity of
disciplinary measures on students and the effects of such measures on students by
the use of a researcher developed questioimaire (see Appendix A). In addition,
perceptions of teachers concerning parental involvement were obtained from the
same questionnaire. Data on enrollment, dropout rates, absenteeism, expulsions,
and suspensions were obtained from school records.
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The questionnaire was field tested for face vahdity. To field test the
questionnaire, it was administered to 45 teachers. The teachers responding to the
questionnaire were asked to indicate if items satisfactorily measured their
perceptions of parental involvement as well as their perceptions of the severity of
disciplinary measures. The responding teachers found no problems with items in
terms of what the items were expected to measure. Principals, regarded as
experts in the field of discipline and parental involvement, were asked to rate the
disciplinary measures used in the study in terms of severity to validate the scale.
They were asked if the penalties of detention, suspension in school, suspension
out of school, and expulsion were used to penalize the misbehaviors in item 4.
They were asked if items 7, 8, 9 and 10 in the questionnaire measured parental
involvement in the school's disciplinary system. The principals indicated that
items were found to measure what was expected. The instrument was therefore
judged to have face validity.
Administering the Instrument
The questionnaire was administered in the Fall, 1988. It was administered
in a school setting by the researcher. Additional data were collected from
principals through school records at each school site.
Processing the Data
The teacher was the unit of analysis. Each teacher's score on the
independent variables was entered into the computer and school scores for
absenteeism and dropout rates were assigned to each teacher of the school for
computational purposes. The independent variable, teachers' perceptions of the
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severity of disciplinary measures, was measured through items 4, 5 and 6 on the
questionnaire. For item 4, the disciplinary measures were given the following
severity rates: detention -1, in school suspension - 2, out of school suspension - 3,
and expulsion - 4. These values were determined by the responses of the teachers
to item 11, which asks them to rate the disciplinary measures on a scale of severe
to least severe. In items 5 and 6, teachers were asked to rate disciplinary policy
and principals' disciplinary behavior on a five-point scale, from very severe to very
lenient. For each offense on item 4, the teachers checked one disciplinary
measure for the initial offense and checked one disciplinary measure for a
repeated offense. All checks were tabulated and each check was given a value
score depending on where it fell on the scale. The scores were tabulated with
those for item 4. For item 4, the total was divided by the number of responses to
give a mean score for each teacher on that item. Similarly, for items 5 and 6,
scores were totaled and divided by the number of responses. In this case, one or
two, to get a mean score for the two items. The two mean scores were then added
and divided by two to get one overall score for each teacher on the variable of
teachers' perceptions of the severity of discipline. The independent variable of
teachers' perceptions of parental involvement was rated on a scale from 1-4 in
items 7, 8, 9, and 10 on the questioimaire. Teachers' checks were tabulated and





In this chapter, data are presented to test the four hypotheses and answers
to research questions only. Discussion of the findings is presented in Chapter 6,
which follows. The relationship between variables was tested using the Pearson R
statistical analysis.
Variables
Seven variables were used to examine the problem of absenteeism and
dropout. These variables were teachers' perceptions of the severity of disciplinary
measures, teachers' perceptions of parental involvement, absenteeism, dropout,
suspension in school, suspension out of school, and expulsions.




Statistical Analysis of Variables.
Variable Number in Sample Mean Standard Deviation
Teachers' Perception of
Severity ofDiscipline 120 Teachers 2.555 .421
Teachers' Perception of
Parental Involvement 120 Teachers 2.4683 .4142
Absenteeism 7,622 Students 86.3867 5.2385
Dropout 7,622 Students 4.6592 2.8558
Suspension in School 7,622 Students 562.8750 59.1802
Suspension out of School 7,622 Students B9.4500 51.6530
Expulsion 7,622 Students 2.5167 1.1301
Hypotheses were tested by Pearson Product Moment Correlation Coefficient.
Table 5 shows the correlation coefficient of variables.
There is no significant relationship between teachers' perceptions of the
severity of disciplinary measures and the level of prolonged student
absenteeism.
From data in Table 5, it can been seen that the correlation coefficient for
teachers' perceptions of the severity of disciplinary measures and prolonged
absenteeism is -.108. This coefficient is below the critical value of .195, which is


















Severity of Discipline 1.0000 .261T* -.1374 -.2925^^ -.2649^^ -.108 .287
Teachers’ Perceptions of
Parental Involvement Mil** 1.0000 -.1522 -.1103 -.2556^^ .0235 .1165
Suspension In School -.1374 -.1522 1.0000 .2025 .4915^^ -.6544 .1289
Suspension Out of Sch. -.2925** -.1103 .2025 1.0000 .6146** .3958^^ -.8296^^
Expulsion -.2649^^ -.2556*^ .4915^^ .6246** 1.0000 -.0258 -.4538^^
Absenteeism -.108 .0235 -.6544^^ .39SS** -.0258 1.0000 -.71 lO^^
Dropout .287 .1165 .1285 -.8296^^ -.4538^^ -.71 lO^^ 1.0000
*Significaiit at .05 level of probability.






therefore no significant relationship between teachers' perceptions of the severity
of disciplinary measures and absenteeism, and the null hypothesis is accepted.
There is no significant relationship between teachers' perceptions of the
severity of disciplinary measures and student dropout rates.
From data in Table 5, it can be seen that the correlation coefficient for
teachers' perceptions of the severity of disciplinary measures and dropout rate is
.287, which is higher than the critical value of .254, which is the value at the .01
level with 118 degrees of freedom. This value is significant at the .01 level. The
hypothesis, that there is no significant relationship between teachers' perceptions
of severity of disciplinary measures and dropout rate is rejected.
There is no significant relationship between teachers' perceptions of
parental involvement and the level of prolonged student absenteeism.
From the data in Table 5, it can been seen that the correlation coefficient
for parental involvement and prolonged absenteeism is .0235, which is below the
critical value of .195 at the .05 level with 118 degrees of freedom. There is,
therefore, no significant relationship between parental involvement and
prolonged absenteeism; the null hypothesis is accepted.
Kg'*: There is no significant relationship between teachers' perceptions of
parental involvement and student dropout rates.
From data in Table 5, it can be seen that the correlation coefficient for
parental involvement and dropout is .1165, which is below the critical value of
.195 at the .05 level with 118 degrees of freedom. There is, therefore, no




The data were also used to answer the research questions:
A. Does a higher frequency of suspension relate to higher dropout rates?
From Table 5, it can been seen that there is no significant relationship
between in-school suspension and dropout rate. The correlation coefficient is
.1289. However, there is a very strong correlation between frequency out-of¬
school suspension and dropout rate. The correlation coefficient is -.8296. This is
an inverse relationship. Thus, the higher the frequency of out-of-school
suspensions, the lower the dropout rates.
B. Does a higher frequency of expulsion relate to higher dropout rates?
From Table 5, it can be seen that there is a strong correlation between
expulsion and dropout rate. This is an inverse significant correlation of -.4538.
Thus, the higher the expulsions, the lower the dropout rate.
C. Does a higher frequency of prolonged absenteeism relate to higher
dropout rates?
The scores that were entered for computing absenteeism were the Average
Daily Attendance scores. From the table, it can be seen that there is an inverse
relationship between prolonged absenteeism and dropout rate. The coefficient
-.7110 indicates that there is a strong significant relationship between the two
variables. The schools with high average attendance tend to have the lower
dropout rates.
Summary
The analysis of data revealed the following:
1. There is no significant relationship between teachers' perceptions of the
severity of discipline and prolonged student absenteeism.
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2. There is a significant relationship between teachers' perceptions of the
severity of disciplinary measures and student dropout rates.
3. There is no significant relationship between teachers' perceptions of
parental involvement and the level of prolonged student absenteeism.
4. There is no significant relationship between teachers' perceptions of
parental involvement and student dropout rates.
5. The higher out of school suspension, the lower the dropout rate.
6. The higher the expulsions, the lower the dropout rate.




PURPOSE, DISCUSSION, CONCLUSIONS AND RECOMMENDATIONS
Purpose
The purpose of this study was to determine the relationship between:
1. Teachers' perceptions of the severity of disciplinary measures and
prolonged absenteeism,
2. Teachers' perceptions of the severity of disciplinary measures and dropout
rate.
3. Teachers' perceptions of parental involvement and prolonged absenteeism.
4. Teachers' perceptions of parental involvement and dropout rate.
Four null hypotheses were tested to determine if there were particular
variables that had any relationship to dropout rates and prolonged absenteeism.
Findings and Discussion
There is no significant relationship between teachers' perceptions of the
severity of disciplinary measures and the level of prolonged absenteeism.
From the statistical analysis of data, there was no significant relationship
between teachers' perceptions of the severity of discipline and absenteeism.
From the findings, it appears from the teachers' perception that though
students are absent from school, it is not necessarily based on the severity of
discipline but other factors.
There is no significant relationship between teachers' perceptions of the
severity of disciplinary measures and student dropout rates.
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It was found that a significant relationship existed between severity of
discipline and dropout rate.
Teachers tend to think that the disciplinary measures used cause students
to drop out of school. However, caution should be exercised here. Causation
cannot be inferred from correlation. It could also be that where dropout rates are
high, teachers may think that the discipline is too strict, not that the discipline
applied encourages students to terminate their education before graduating.
There is no significant relationship between teachers' perceptions of
parental involvement and the level of prolonged student absenteeism.
In the study, it was found that teachers' perceptions of parental
involvement had no significant relationship to student absenteeism rates. There
are other factors that may prompt students to be absent from school or drop out,
regardless of the involvement of the parent. From the Review of Literature, it
was found that students drop out or are absent from school due to other factors:
retention, irrelevant curriculum, needs that are not met, etc.
There is no significant relationship between teachers' perceptions of
parental involvement and student dropout rates.
In the study, it was found that between teachers' perceptions of parental
involvement and dropout rate, there was no significant relationship. As in the
relationship between teachers' perceptions of parental involvement and
absenteeism, there are other factors which may contribute to students dropping
out of school. From the Review of Literature, it was found that students, in




Students will remain in school or they will drop out regardless of parental
involvement. It could be that many students are working and, taking care of
themselves imtil it is no longer important that parental involvement is needed or
wanted. Students may feel that they are adults and to have a parent involved in
their school activities may minimize their feeling of independence.
Answers to research questions were obtained from data presented.
A. Does a higher frequency of suspension relate to higher dropout rates?
It was found that the more frequent out-of-school suspension, the lower
the dropout rate. This is an inverse relationship. Between in-school suspension
and dropout, there is a correlation coefficient of .1289 which implies that there is
no significant relationship between the two variables. Those students who are
suspended in school do not feel the total impact of alienation. They are still a
part of the school. There is an opportunity to interact with students if it is only
during the bus ride to and from school. Out-of-school suspension may intimidate
students to follow school regulations; therefore, it affects the climate of school,
making it more conducive. Students tend to adhere to rules and regulations and
therefore remain in school.
Out-of-school suspension correlated highly with expulsion with a
correlation of .6746. Thus, the higher the out-of-school suspensions, the higher
the expulsions. It could be also that the same students may later be expelled.
These students may be disciplinary problems and potential dropouts. In addition,
the discipline in the schools could be very severe. The school's frequent use of
these measures serves as an example to other students and may encourage
students to practice acceptable behavior.
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B. Does a higher frequency of expulsion relate to higher dropout rates?
It was found that the higher the expulsions, the lower the dropout rate.
There is a strong inverse correlation of -.4538 between the two variables.
This could be because those students who experience out-of-school suspensions
for a limited time also experience alienation. However, students realize that at
the termination of the suspension they will be allowed to return to school and be
among friends. Thus, students' behavior may improve upon their return to school.
As a result of acceptable behavior, the out-of-school suspended student may
remain in school longer. The threat of expulsion does not present a problem for
the potential dropout. This student may have already dropped out of school
mentally. Expulsion satisfies his/her desire. In addition, it could be that high
levels of expulsions intimidate the other students into acceptable behavior; hence,
discipline improves and dropouts are minimized.
C. Does a higher frequency of prolonged absenteeism relate to higher
dropout rates?
Scores entered for computing absenteeism were the Daily Average
Attendance scores. The inverse correlation coefficient of -.7110 indicates that the
higher the attendance, the lower the dropout rate. If students remain actively
involved in school, academic failure may reverse to academic success. Academic
success may lead to new attitudes, attitudes that may encourage students to stay in




The data gathered in this study indicated that the severity of discipline
does not effect absenteeism, but students tend to drop out due to disciplinary
measures administered. Data also indicated that parental involvement is not the
determining factor that influences students to be absent or drop out of school.
School administrators need to consider that there might be a relationship
between the rate of dropouts and the severity of disciplinary measures. Although
not conclusively proven, it should nevertheless be a concern of administrators to
ensure that disciplinary measures do not become so severe that students are
encouraged to drop out.
The study also implies that where absenteeism is high, dropouts may also
be high. This further implies that school administrators should take measures to
encourage students to attend more and should pay attention to those who are
absent, for they may drop out.
While out-of-school suspension seems to discourage dropping out, this
should not necessarily be the measure administrators use to reduce dropouts
because out-of-school suspension is highly related to expulsions. Those students
who are out of school are most likely to be expelled.
Limitations
Limitations of the study follow:
1. This study only looks at certain variables of absenteeism and dropout. It
does not look at the socio-economic status variable. However important, it
is not considered in this study.
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2. It is not possible to generalize because of the limited sample used.
3. This study has to be used with caution because the sample was not
randomized; hence, results may have some bias.
Recommendations
The findings and implications gave impetus to the following
recommendations:
1. It is recommended that a similar study be conducted with students that
have dropped out, as the unit of analysis, to ascertain the reason for their
decision.
2. It is also recommended that schools consider the evidence offered by this
study and use its findings in planning drop out prevention programs and in
reevaluating existing programs. Schools should take steps to reduce
absenteeism, which may lead to students dropping out.
3. It is also recommended that further studies of variables are needed to
determine what causes absenteeism. A study in this area may reveal
factors that could be analyzed in relation to absenteeism and conclusions
may be drawn to increase student average daily attendance.
4. It is recommended that a similar study be conducted with parents of
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The information you provided will be confidential. The researcher will be
the only one to see your answers. No one will be identified with the data. The
researcher encourages you to be as candid as possible.
DIRECTIONS: Check the answer that applies to you. Choose only one answer.




10 or more Years




3. Check the position you hold in your school.
Lead Teacher Department Chair Subject Teacher
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4. Indicate the disciplinary measures that are used to penalize the
misbehavior of students. One check for the initial offense. One check for
repeated offense. Each offense will have only two checks.
Offense Detention Suspension Suspension Expulsion




























•Please indicate how many tardies per semester you would consider at the
minimum number to be regarded as excessive tardies.
Check the responses that applies to the following statements:









6. How do you rate the principal's behavior when applying discipline?
Very Just Very
Severe Severe Right Lenient Lenient _
Indicate how often the following occurs by checking the
appropriate response.
7. Are parents involved in formulating disciplinary policy at your school?
Never Sometimes Often Always
8. Are parents called when their child breaks a rule?
Never Sometimes Often Always
9. Do parents respond positively to the call?
Never Sometimes Often Always
10. Do parents respond negatively to the call?
Never Sometimes Often Always
11. Rate the disciplinary measures listed from severe to least severe.




Out of School Suspension
